DOCUHBHT BBSOHE 



BD 134 046 



FL 008 389 



TITLE 



IHSTITDTIOH 

PUB DATB 
NOTE 

AVAILABLE FSOH 



Egaal Education: A Bight. A Handbook for Parents Who 
Want to Know Bore about Bilingual- Bicultural 
Education. 

Illinois State Advisory Coaaittee to the U.S. 
Coaaission on ciyil Bights, Springfield. 
Apr 76 

45p. ; In Spanish and English 

Illinois Advisory Coaaittee to the U.S. Coaaision on 
Civil Bights, Midwestern Pc^^jioiial Office, 230 South 
Dearborn Street, Boom 325"u C^^5.cago, Illinois 
60604 



EDBS PBICE 
DESCBIPTOBS 



HF*$0.83 HC-$2.06 Plus Postage. 
Biculturalisa; 4>Bilingual Education; Bilingual 
Schools; Bilingual Students; Bilingual Teachers; 
♦Educational Legislation; Educational Opportunities; 
♦English (Second Language) ; *Egual Education; 
Evaluation Criteria; Faaily^School Belationship; 
Federal Legislation; Language Prograas; ^Minority 
Groups; Parent Attitudes; ^Parent Participation; 
Parent Responsibility; Parent School Belationship; 
Prograa Evaluation; Spanish Speaking; State 
Legislation 



ABSTRACT 

This handbook, written in both Spanish and English, 
is intended to assist parents and relatives of public school children 
in becoaing active and vell-inf oraed participants in 
bilingual-bicultural education. The handbook atteapts to do this in 
four vays: (1) by giving parents a clearer understanding of this 
educational approach; (2) by suggesting vays in which parents can 
help to create prograas vhere they do not presently exist; (3) by 
helping parents deter aine for theaselves whether existing prograas 
are of real service to their children; and (4) by suggesting vays in 
which the parent can becoae aost effectively involved in the design 
and operation of these prograas. The aain chapters of the handbook 
deal vith the following; (1) what bilingual-blcultural education is 
and who benefits froa it; (2) whether children will learn enough 
English in such a prograa; (3) what soae of the coapetencies of a 
bilingual education teacher are; (4) how the instruction is scheduled 
in a bilingual-bicultural classrooa; (5) what parents can do; (6) 
Illinois transitional Bilingual Education Act: a suaaary; and (7) 
other things parents can do to help. (Author/CFH) 
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This handbook Is being prepared for use by parents. However , It will 
also be useful to students » educational officials , and others Interested 
In promoting equal educational opportunities for all students. 

The purpose of this handbook Is to help parents learn about their rights 
under the Illinois law. Transitional Blllngtial Eduxratlon Act, effective 
July, 1976. 

This handbook Is also a followup to the Illinois Advisory Committee's 
report, "Blllngual/Blcultural Educatlrn~A Privilege or A Right?", 
released English version, Kay, 1974; Spanish version. May, 1975. 

You may get more copies of this handbook fro.ii: 

Illinois Advisory Committee 

to the U.S. Commission on Civil Rights 

Midwestern Regional Office 

230 South Dearborn Street, Room 3251 

Chicago, Illinois 60604 
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PREFACIO 



La Comi8i6n de Derechos Civiles de los Esteidos Unidos* creada mediante 
la Ley de Derechos Civiles de 1957$ es una agencia independiente de la 
raiaa ejecutiva del gobierho federal, con representacidn de los do8 par- 
tidos pollticos nacionales. De acuerdo con los tSrminos de la ley, 
BegGn enmendada, a la Coinisi6n se le enceurgan los siguientes deberes 
pertinentes a denegaciones de igual protecci6n de la ley per motives 
de raza, color, sexo, religi6n u origen nacional: la investigaci6n de 
denegaciones discriminatorias individuales »^el derecho al voto; el 
estudio de situaciones legales con respecto a denegaciones de igual 
protecci6n de la ley; la evaluaci6n de las leyes y normas dis los Esta- 
dos Unidos con respecto a denegaciones de igual protecci6n de la ley; 
el mantenimiento de un centro nacional de informaciSn con respecto a 
denegaciones de igual protecci6n de la ley y la investigaci6n de 
patrones o prficticas ftaudiilentas o discriminatorias en la celebraci6n 
de elecciones federcJ.es. A la Conisi6n tambiSn se le requiere someter 
informes al Presidente y al Congres*-*^ cuando la Comisi6n, el Congreso 
o el Presidente lo consideren deneable. 

Los Comitgs Estatales Asesores 

En cada uno de los 50 eatados y en el Distrrlto de Columbia se han esta-« 
blecido ComitSs Asesores a la Comisi6n de Derechos Civiles de los 
Estados Unidoe, de acuerdo con lo dispuesto en la secci6xi 105(c) de la 
Ley de Derechos Civiles de 1957 » seg(m enmendada, Los ComitSs estfin 
formados' por personas responsables que oftecen sus servicios sin com~ 
pense?i6n alguna. Bajo el mandato de la Comisi6n las funciones de 
estos ComitSs son como sigue: suministrar toda aquella informaciSn 
importante relacionada con sus respectivos estados sobre asuntos que 
caigan dentro de la Jurisdicci6n de la Comisi6n; asesorar sobre asuntos 
de interes nutuo en la preparaci6n de informes a ser sometidos por la 
ComisL6n al Presidente y al Congreso; recibir informes, sugerencias 
y recomendaciones de personas particulares, organizaciones pdblicas 
y privadas y oficiales pdblicos sobre astintos pertinentes a investi- 
gaciones que el ComitS este conduciendo; iniciar y enviar a la Comi- 
si6n asesoramiento y recomendaciones relacionsidos con aquellos asuntos 
sobre los cuales la Comisi6n solicite la asistencia del Comite EstataJ. 
y asistir en calideid de observadores a cuciquier vista piablica o con- 
ferencia que la Comisi6n celebre en el estsido. 
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PREFACE 



The United States Commission on Civil Rights, created by the Civil 
Rights Act of 1957, is an independent, bipartisan agency of the 
executive branch of the Federal Government. By the terms of the 
Act, as amended, the Commission is charged with the following duties 
pertaining to denials of the equal protection of the laws based on 
race, color, sex, religion, or national origin: investigation of 
individual discriminatory denials of the right to vote; study of 
legal developments with respect to denials of the equal protection 
of the laws; appraisal of the laws and policies of the United States 
with respect to denials of equal protection of the law; maintenance 
of a national clearinghouse for information respecting denials of 
equal protection of the law; and investigation of patterns or 
practices of fraud or discrimination in the conduct of Federal 
elections. The Commission is also required to submit reports to 
the President and the Congress at such times as the Commission, the 
Congress, or the President shall deem desirable. 

The State Advisory Committees 

An Advisory Committee to the United States Commission on Civil 
Rights has been established in each of the 50 States arid the 
District of Columbia pursuant to section 105(c) of the i^ivil Rights 
Act of 1957 as amended. The Committees are made up of responsible 
persons who serve without compensation. Their functions under their 
mandate from the Commission are to: advise the Commission of all 
relevant information concerning their respective States on matters 
within the jurisdiction of the Commission; advise the Commission 
on matters of mutual concern in the preparation of reports of the 
Commission to the President and the Congress; receive reports, 
suggestions, and recommendations from individuals, public and private 
organizations, and public officials upon matters pertinent to 
inquiries conducted by the State Committee; initiate and forward 
advice and recommendations to the Commission upon matters in which 
the Commission shall request the assistance of the State Committee; 
and attend, as observers, any open hearing or conference \rtiich the 
Conmlssion may hold within the State. 
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INTRODUCCION 

Durante los iiltlmos clnco aflos el Congreso de los Estados Unldos 
y muchas leglslaturas estatalee, Incluyendo la de Illinois, han apro'bado 
leyes que estimulan el desarrollo de la educacl6n bilingCie bicultural en 
las escuelas pfiblicas y le dan bu apoyo. Ademist recientemente varlos 
tribunales han emltido declsiones ordenando a los distritos escolares el 
adopter medidas positivas para proteger el derecho que tienen los nifios 
que hablan muy poco o nlngfin lngl6s, a recibir una educaci6n. 

En 1973 f Illinois Fa86 la Ley de Educaci6n BilingUe Transitoria. 
Efectivo en Julio de 19769 eeta ley requiere que cualquier centro de 
educaci6n en cuya matrlcula figuren 20 0 mis nifSos que hablen poco ingles, 
tenga un prograina de educaci6n bilingue transitoria. 

Estas medidas tienen un gran potencial para mejorar la educaci6n 
de los nifios que hablan muy^ poco 0 ning(in ingliu en sus hogares. El 
prop6sito de este folleto es ayudarles a ustedes como padres y faniliares 
de estudiantes de la escuela pfiblica. Se intenta que les ayude a estar 
bien informados y a participar actlvamente, de las siguientes formaSi 
en el de8a:r3C'ollo de la educaci6n bilingtte-^bicultural al miximo de su 
potencial: 

(1) haci6ndoles entender con mUs claridad este enfoque 
educacional; 

(2) sugirifodoles maneras en las cuales ustedes pueden 
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ayudar a crear programas en donde no ezlstaa en la 
actualldad; 

(3) ayud&idoles a determlnar por si olsmos si la calldad 
de lo8 progranaa exlstentes es tal como para ser de 
verdadero valor para sua nlfios; y 

(U) suglrlendole fomas en las ciialeB uated como padre 
puede partlclpar mis efectlvamente en el dlsefio y la 
operacl6n de estoa prograaaa. 

QUE ES lA EDUCACIOH BILIHGQg BICUI/TURAL > y ^guifa se beneficia de ella? 

Educacl6n blllngue blcultxiral qulere declr senclllafflente que 
cuando un nlfio o \ina nlfia va a la escuela estudla en dos Idlomas m&s 
blan que en uno. En loa Estados Unldos uno de estoa Idlomas es el 
lngl6s; el otro es la lengua que se habla en el hogar* del nlfio o en la 
comunldad Inmedlata en que 6l o ella vlve. Se ban conducldo estudlos 
que demuestran que los nlfios hacen major trabajo en la escuela cuando 
se les da Intrucclones en su lengua natlva mlentras aprenden un nuevo 
Idloma. Tambl6n se ha determlnado que el colocar a un nlfio en una si-* 
tuacl6n en la cual las Instrucclones sedan en un Idloma con el que no 
astln famlllarlsados tendrH un efecto negative en la im&gen propla del 
nlfio; esto es, la forma en que (1 o ella se vean a s£ mlsmo* 

Pero usted debe recordar tambl6n que la educacl6n blllngue es m&s 
que meramente el estar tomando un curso en otro Idloma , como ocurre en 
las olases corrlentes de Idlomas extranjeros, por ejemplo cuando se es- 
tudla eapaflol, francis o ruso. La educacl6n blllngue envuelve el tomar 
oursos o estudlar materlas en otro Idloma que no es el lngl6s, por ajem- 
plo, estudlos soclales, matem&tlcas, clencla o arte. Adem&s, slgnlflca 
que el nlflo tambl(n estudlari Inglis, tomari oursos o estudlari mate- 
rlas en InglCs y en tfirmlnos generales adqulrlrH proflclencla y apren*** 
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der& a conmnlcarBe en ese Idloma asl como en su lengua vern&cula. 

Lo que hace que este programa sea tan singular es su componente 
cultural. La cultura se define como la tot alidad de la creaci6n humana 
expresada en formas din&nicas a travSs de la vida y la historia de la 
gente. La expre8i6n de credos y su evoluci6n forman patrones de com- 
portamiento humano que incluyen el pensamientOt la palabra^ los valores 
y las acciones y depende de la capacidad del individuo para aprender y 
transmit ir a las generaciones subsiguientes los conocimientos adquiridos. 
El restarle importancia a la cultura o restringir su alcance an la 
educaci6n bilingUe conduce a la denegaci6n misma de las costumbresv acti- 
tudes y creencias que ban sido transmitidas de generaci6n a generaci6n. 

Los programas de educaci6n bilingUe offecen una oportunidad ^ica 
para utilizar los servicios de los padres y de otras personas de la 
comunidad como recur sos educacionales. En muchas ocasiones^ personas 
de la comunidad traen al sal6n de clases tma riqueza de experiencias en 
el idioma^ canciones infantiles, Juegos^ cuentos y poemas que puedan ra- 
cordar su propia infancia y que pueden formar parte del plu da astu- 
dios. 

Originalmentat la educaci6n bilingQe bicultural era consacuancia 
da una nacesidad por provaerlas educaci6n da calidad a nifios qua habla- 
ban muy poco o ningdn ingles. Estaba basada an la nacesidad lingufstica 
por comunicaci6n afactiva antra los estudiantas y su mtmdo ascolar y an 
al daracho de todo niflo a racibir \ma educaci6n da prlmara calidad di- 
saflada para suplir sus nacasidadas particularas. 

Durante los (iltimos aflosi muchos padres y aducadoras ban astado 
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sugiriendo que la educaci6n Isilingtle bicultural delsiera ser algo mlLs 
que solo un paso temporal hacia el ingles. Ellos 6Lrgumentan que cucuido 
los nifios ya halslan otra lengua, las escuelas delsen ayudarles a mantener 
y me,1orar su proficiencia en ese idioma. Este tipo de educaci6n bilin- 
gfle Isicultural estIL Isasada en la idea que las diferencias en el idioma 
y la cultura son una parte importante y Iseneficiosa de la sociedad que 
debe ser preservada y reforzada. Esta idea, algunas veces llamada plu- 
ralismo cultured. , estfi en contraste con la noci6n de "crisol" de que 
toda la gente debe alsandoneir sus diferencias en el idioma y la cultura 
y penseir, actueir y halslar como los anglosajones. 

En algunas peirtes del pais hay un fuerte empuje para incluir en la 
ley estatal este tipo de filosofla sotre el mant enimlento de 
la lengua. En Illinois, sin embargo, la ley solo tlene Jurisdiccl6n 
sobre los programas diseflados para Iniclar el nifio en el idioma ingles. 
Una vez su dominio del Ingles es compeirable si de sus compafieros de 
clases, la lnstruccl6n bllingiie puede ser descontlnuaxla. 
iAPREHDERAN LOS NIfiOS SUFICIENTE INGLfiS EN ESTE PROGRAMA?- 

Muchas de nuestras ideas sobre educacl6n son euitlcuadas y un 
temto Inexactas. Un concepto err6neo comfin es que si los nlflos Invier- 
ten peirte de su tlempo aprendlendo en otro idioma, su aprendlzaje del 
Ingles ser£ retardeuio y menoscabeuio, Esto no es clerto* Si un progra- 
ma blllngue estfi correctamente dlsefieuio y blen admlnlstrado, el mlsmo 
no retetrdeirfi el aprendlzaje de Ingles por parte de su nlfio. Muchos de 
estos programas han demostrado que los nifios mfis blen mejoran en su uso 
del Idioma InglSs, 
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Si usted cLlguna vez ha estudlado un Idloma extranjero, sabe que 
tambiSn ha aprendido mucho mfis sobre su propia lengua. Esto se debe al 
Snfasls acrecentado en los elementos y la organizaci6n del idioma, lo 
cual le lleva a adquirir un conocioiiento m&s profundo de las similar!- 
dades y diferencias entre idiomas. 

No obstante, si usted descubre que su niflo no est& aprendiendo 
suficiente ingles oomo resultado de estar en un programa de educaci6n 
bilingue, tiene otras alternativas. La ley le gareuitiza a usted el 
absoluto derecho a que su niflo sea colocado en un sal6n de clases 
enteramente en inglSs, simplemente con solicitarlo de su escuela. Ase~ 
gtirese, sin embargo , de que ha investigado todos los aspectos de la 
situaci6n antes de dar este paso. Pudiera ser que los problemas de su 
niflo emanen de otros factores que se pueden corregir dentro del 
8al6n de clases bilingtte. Adem&s, reglamentaciones federales dicen que 
"el personal educativo que ensefla a los estudiantes en cuesti6n deber& 
estar lingulstica y culturamente familiarizado con los antecedentes de 
esos estudiantes • 

tCUALES SON ALGUNAS DE LAS CALIFICACIONES DE UN MAESTRO DE EDUCACION 
BII^INGUE? 

La Ley de Educaci6n BilingOe Transitoria de Illinois requiere que 
el maestro posea una habilidad adecuada para hablar y leer en los 
idiomas que 6l o ella estarfin usando en los salones de clases bilingUes. 
Al emplear o asignar maestros a este programa, a los distritos escolares 
Be les requiere darle preferencia a "individuos que tengan los antece- 
dentes de cultura extranjera que se establecen a travSs de la residencia 
en el extranjero o por haber sido criados en un medio ambient e en donde 
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no se hableura inglSs". Esto quiere decir que el maestro tamlsiSn delserfi 
ser Isilingue y que delserfi halser tenido experiencias Isiculturales. 

£1 maestro delserfi no solo sal)er algo sobre la cultura del niflo, 
sino que taialsiSn delserfi poder darle Isuen uso a esos conocimientos en el 
sal6n de clases. Es muy important e que los maestros estSn blen prepa- 
rados en toda let ^ama de pr&cticas y procedimientos que componen la en~ 
sefiemza de un idioma. Debido a que no slempre hay materiales dlsponibles 
peura el plan de estudios bilingue, los maestros en estos programas tarn- 
bien deber&a estar adiestrados en la preparac£6n y adaptacl6n de tales 
materiales. Si el programa de educacl6n bilingiie es adecuado^ estarfi 
proveylndole a sus maestros adiestramlento especial en los metodos m&s 
efectivos peira ensefleir inglSs. Los maestros deber&n tambiSn estudiar 
las dlferenclas entro los dos idlomas, y esteu: preparados peu:a ayu<?.U' 
a los nlfios cuando $stos tengan dlflcultad en dlstlngulrlas. 

Como atln los coleglos y unlversidades no ofrecen programas de 
adiestramlento peira los maestros bllingues antes de estos comenzar a 
trabajar, es importajite que los dlstrltos escolares ofrezcan adlestra-- 
miento a sus maestros a la vez que estSn trabajando; esto es, despuls 
que hayan sldo empleados por la escuela. Usted, como peuire, puede 
hacer que el programa de adiestramlento de los maestros sea efectlvo. 
Pfdale a su principal que se lo descrlba y no vaclle en ofrecer suge-* 
renclas. 

LCOm ESTA la INSTRUCCION PROGRAMADA en UN SALON DE CLASES BILINGUE 
BICULTURAL? 

En un sal6n de claees blllngiie blcultural es poslble establecer 
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muchos tipos de programaci6n diferentes. En algunas clases la in8t3nicci6n 
es ofrecida en un idioma por la mancuia y en otro "por la teurde. En otros, 
los idlomas pueden estar progreunados a diferentes horas en un mismo d£a. 
En los ca^os en que el mismo maestro trabaja con los mismos nifios todo el 
dfa, el o ella podri utilizar los idiomas recfprocamente. En donde haya 
dos o m&s maestros, o asistentes, la clase podrIL ser dlvidida en grupos 
dependiendo de la materia que se estudie, las calif icaciones de los maestros 
o las necesidades linguist icas de los nifios. Sin embargo, los nifios no 
deber&i estar segregados a base del idioma ni permanent emente ni por pe- 
rfodos largos. La ley bilingue de Illinois tamblln requiere que, hasta 
donde sea posible, el programa bilingue se conduzca en el mismo edificio 
en que se enseftan las otras clases. 

La lengua vernficula del niflo deberfi ser usada en todos los aspectos, 
con el mismo grado de calidad y dignidad con que se usa el InglSs. Cuemdo 
el maestro no es bilingue, el o ella podrfi tener un o una aslstente que 
hable la lengua del nifio. En este caso, los asistentes de maestros Jue- 
gan un papel muy importante porque est&i desempeflando una funcl6n que 
el maestro no puede desempeftar. 
LP ftUE USTEDES COMO PADRES PUEDEN HACER 

Uno de los aspectos mfis estimulantes de la ley de educacl6n bilingue 
de Illinois es la Importeuicla que le da a la partlclpacl6n de los padres 
en el programa. Esta partlclpacl6n es un derecho que las autorldades 
escolares tlenen que concederles a los padres. Todos los programas que 
reclben flnemclamlento especial del estado (o del goblerno federal a 
trav6s del Titulo VII, la Ley de Educacl6n Elemental y Secundaria), re- 
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quieren que un comitS o concilio compuesto por padres y otras personas 
de la comunidady revlsen la propuesta peora el programa antes de que la 
misma sea scMetida para financiamiento, TemlsiSn se requiere que durante 
el aiio acad&oico se rlndan informes a este comitS o concilio asesor perld 
dicaxnente. Y, finalmente, los padres deterfiri participar en la evalua- 
ci6n del progrema de educaci6n Isillngue. Los maestros, consejeros y 
grupos de la comunidad o cualquier individuo podr&i tamlslSn pertenecer 
a este comltS o concilio, pero la mayorla de los miemlsros del grupo 
deber&i ser padres cuyos nlfios partlcipan en el proyecto. 

Adem&s de la peurblcipaciSn de los padres seleccionados en el grupo 
asesor^ se deberfi ofrecer la oportunldad para que todos los padres partl«- 
cipen en los programas Mlingues de dos maneras erreclflcas: 

(1) como asistentes o como recursos humanos en el sal6n 
de clases, y 

(2) como observadores en los salones de clases. 

A los dlstritos se les estimula a sollcltar fondos de los recursos exis«- 
tentes para la educacl6n de adultos de manera que los programas de adultoi 
incluyan a padres In'^ cresados en los programas Isillngues. 

Ademfis de pertenecer al comltS o concilio asesor, los padres pueden 
a menudo participar activamente en el programa asumiendo las funciones 
de aaistentes de maestros o sirviendo como 6rgeuio de enlace con la co- 
munidad. Los padres tambiSn pueden participar en la preparaci6n o se- 
lecci6n de mate:i^iales para el plan de estudios del programa. Como asis- 
tentes de maestroB, los padres a mehudo Juegan un papel crlticamente im- 
portante en la instrucci6n misma. Pueden proveerles a los niflos la ayuda 
que necesiten en su lengua vernficula o proveer informaci6n cultural para 
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ser incorporada en el plan de estudios. 

Hay otras maneras en que los padres e individuos interesados pueden 
ayudar para asegurar el gxlto de un programa de educaci6n bllingue bi- 
cultxiral. Entre estas estfin las slguientes: 

(1) Familiarlcese personalmente con las guias estatales 
y federales para los programas. Estas pueden ser 
obtenldas de su distrito escolar local o sollcit&i-* 
dolas per escrlto a las dlrecciones que se Indican 
mfis adelante en este folleto. 

(2) Visite el programa en las escuelas. Fldale al personal 
que le explique qu$ hacen y c6nio lo hacen. Usted tarn-* 
biSn tlene derecho a pedlr que le muestren las pro- 
puestas, el Material de los planes de estudios, los 
documentos de la planificacl6n del programa y las eva-" 
luaciones. Si necesita asistencia peura entenderlos, 
pldale al maestro y al personal que le ayuden. No 
sienta que esto' es una imposlcl6n. Estos son derechos 
que usted tiene de acuerdo con la ley. 

(3) Si usted sabe de xip^ eXViPO de padres que est& intere- 
sado en el programa, ,pldale al prlnclpeJ. o al director 
que tenga ima reunl6n Informatlva cott ellos. Los 
maestros y los estudiantes pueden partlclpar en la de- 
mostracl6n del programa pare, el grupc. TamblSn po-* 
drlan Invi'^arse consultores pcurtlculeures para que hablen 
o para que ayuden en la planlflcacl6n, en la dlsemlna- 
ci6n de lnfoz*macl6n, en la eyaluacl6n o en otros 
aspectos del programa. 

(U) Hfibleles del programa a sua nlflos. AverlgUe c6mo se 
slenten hacla su ensefteoiza, el plan de estudios, etc. 
Los nlfios pueden a menudo proveer percepclonee sobre 
la educacl6n puesto que. Junto con los maestros, son 
los que mas pax*tlclpan en los programas dla tras dfa. 

(?) No plerda la oportunldad de hablar con los maestros 
u otro personal sobre el progreso de su nlflo en la 
escuela. Pldales sugerenclas espec If leas sobre c6mo 
puede usted ayudar. 81 usted tiene dlflcultad con 
el Idloma Ingles, pldales que le hablen en su propla 
lengua o que le provean un interpret e. El goblemo 
federal requiere que las escuelas se aseguren de que 
las comunlcaclones no se Interrumpan debldo a dlfe- 
renclas llngulstlcas. Sl'su escuela no le Invlta 
muy a menudo a confer enclas entre el maestro y el 
padre, usted podri llamar y solicit arias. 
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LEY DE EDUCACION BILINGUE TRANSITORIA DE ILLIHQIS; UN RESOMEN 

Los siguientes son los puntos principales de la Ley de Educaci6n 

Bilingfie Tran&itoria de Illinois (CH. 122, Sec. lUC, et seq. , , Estatutos 

Revisado^ de Illinois). Si usted tiene dificultad en entender lo que 

esta ley provee, el resto de este folleto podrla serle de utilidad para 

encontrar alguien que pueda ayudeurle. 

Fecha en que Ser& Efectiva 

Lo provisto por esta ley es mandatorio despuSs 
del 1 de Julio de 1976. 

Aprobaci6n de los Padres 

Un niflo no podrfi ser retirado de un programa blllngue 
antes de su tercer afio en el mismo a menos que sus 
padres no aprueben esa acci6n por escrito y que los 
resultados de un examen indiquen un nivel aproplaxlo 
de destrezas en ingles. 

El distrlto escolar podrfi, con la autorizaci6n de los 
padres, continuar la matr£cula en el programa por mUs 
de tres afios. 

Los padres pueden sollcltar que sus nlflos sean retlrados 
del programa al reclbir la notificaci6n de que estos ban 
sido matrlculados en el mismo o al final de cualquler se- 
mestre. Esta solicitud deberfi ser sometlda por escrito. 

ComitS Asesor 

Cada distrlto escolar deberfi establecer un Comlt€ Asesor 
de Padres. La mayor£a de los mlembros del comlt^ deberfin 
ser padres de nlflos matrlculados en el programa. 

Notlflcaci6n a los Padres 

Durante los 10 dlas subslgulentes a la matrlcula del niflo 
en el programa, el distrlto escolar deberfi notificar a 
los padres por correo. 

Esta notlflcacl6n deberfi descrlblr el programa e infor- 
mar a los padres de su derecho a venlr a la escuela para 
vlsltar las clases de educacl6n blllngUe y para dlscutlr 
el programa. 
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EL aviso taaibiin deterfi informar a los padres de su de- 
recho a retirar al nifio del prograna. 

El aviso deterfi estar escrito en ingl6s y en el idioma 
que los padres haMen. 

Disposiciones Generales 

Los distritos escolares podr&a establecer programs-s de 
educaci6n tilingue transitoria preescolares o durante 
la escuela de verano. Estos programas opcionales, sin 
embargo, no podr&i ser sutstituldos por un programa que 
sea requerido durante el afio escolar regular. 

A loc distritos escolares se les requiere mantener una 
cuenta separada de todo el dinero que se inverta en los 
programas Mling&es transitorios . 

Los nifios serfin matriculados en el programa per 3 afios o 
hasta que ellos o ellas hayan adquirido suficientes des- 
trezas en inglgs cmo para participar en clases que sean 
conducidas enteramente en inglSs. 

Todo distrito escolar que tenga 20 nifios o mfis de haMli- 
dades limitadas en el idioma inglSs deterfi estatlecer un 
programa de educaci6n tilin^e transitoria para esos nifios. 

Hasta donde sea positle, los nifios en el programa deterfin 
ser colocadoB en salones de clases con otros nifios de su 
misma edad aproxlmadamente . 

Los nifios matriculados en los programas de educaci6n ti- 
lingtte participarfin en clases con nifios de hatla inglesa 
en aquellas materias que no requieran un alto nivel de des- 
trezas en inglSs, tales como el arte, la mfisica y la glmnasia. 

Todos los afios se administrarfin eximenes para determinar 
el nivel de las destrezas adquiridas en inglSs. 

Siempre que sea positle, las clases de educaci6n tilingtte 
debar jn ser conducidas en el mismo edificio en que se con- 
ducen las otras clases. 

OyRAfl COSAfl QUE U8TED PUEDE HAGTgR PARA AYUDAB 

Suponga que luego de usted leer este folleto y de estar mejor in- 
fonnado sobre el concepto de la educaci6n Mlingtte bicultural en Illi- 
nois, como padre, desea participar m&s en la misma. iQuS puede hacer? 
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Suponga que a usted le gustarla que su escuela estatleciera un programa 
de esa Indole o que mejorara uno ya existente. 4Ad6nde se dlriglrla 
para soliciteu: ayuda? 

Primero ^ usted dete identiflcar otros padres y miemtros de la comu- 
nidad que comparten sus preocupaciones, asuntos o protlemas. Estimule a 
esas personas a reunlrse para grupalmente discutlr estos asuntos e inter- 
camlDiar oplniones. Tamtign seria aconsejatle mantener un record escrito 
de todo eso de manera que segfin vayan progresando puedan enseflar a los 
demis los pxintos de vista de su gruipo. 

Uno de los primeros y m&s importantes pasos es conocer y hacer uso 
de los procea;.:'rentos y requisitos gulDernamentales existentes. El go- 
bierno federal requiere de la mayoria de los distritos escolares la 
compilaci6n de estadlsticas solsre el niSmero de estudiantes que no hablan 
ingles en sus escuelas. 

Conjuntamente con estas estadlsticas, usted tambiSn deberfi insistir 
en que se mantengan estadlsticas sobre el niSmero de estudiantes que alsan- 
donan la escuela antes de terminar^ los resultados de los ex&ienes, 
logrosf las retenciones de estudiantes en un mismo grado y otro informa- 
ci6n sobre los niftos que hablan el mismo idioma suyo o que pertenecen a 
su mismo grupo Stnico. 

Una vez su grupo dispone de estos dates, usted deberi, asegurarse de 
que todos los mlembros los entienden y de que pueden usarlos para Justi- 
ficar sus objetivos al demandar cambios en las escuelas. 

Segundo > identifique una escuela o distrito escolar en su vecindad 
en donde su grupo pueda visitar un programa en operaci6n. Esta visita 
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puede ser de u-^ilidad para enfocar el problema desde una perspectiva 
distinta y peura ayudar a clarificeur cxxUles son los verdaderos asxintos o 
problemas que necesitan atenci6n. Una vez usted pueda establecer una 
base de comparaci6n, tal vez querrfi invitar a representantes de agencias 
gubernainentales para que les expliquen en detalle los procedimientos que 
la ley garantlza con relaci6n a sus DERECHOS como padres de nifios de edad 
escolar. 

TercerOi coxicerte una reun£6n para representantes de su grupo con 
el principal de la escuela en cuesti6n. Comunfquele al principal sus 
preocupaciones. £st€ tambiSn pieparado para respaldar sus reclamaciones 
y demandas seftalando la ley o regulaciones del estado o del gobierno fe- 
deral en que aquellas estfin basadas. No se conforme con la promesa de 
los oficiales escolares de que "estudiar&i el problema cuidadosamente". 
Insista en que se tome acci6n inmediatamente y establezca una fecha es- 
pecffica para que le informen sobre el progreso alcanzado en la Imple- 
mentaci6n de los cambios necesarios. Despues de su visita, escriba una 
CGurta al principal (o al oficial con quien se reuni6)» resuma los enten- 
didos 0 acuerdos a que se lleg6 y pldale que le acusen recibo de su carta 
por escrito. Asegdrese de que conserva copias de cualquier correspondent 
cia que usted envle o reciba. 

* Si su vitiita a la escuela no tiene los resultados deseados, usted 
puede apelar al pr6ximo administrador mis alto. Este podrfi ser un super- 
intendente de distrito, de firea^ delegado o asociado. Una vez mfis, es 
importcmtd el documentar sus reuniones con cartas confirmando las mismas. 
Cada vez que estable&ca comunicaci6n con un nivel administrativo envfele 
copias de su carta o cartas al adminiatrador mUs alto que le siga. Esto 
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mantiene a -^odos informados y asegura una acci6n ill&s r&pida. 

Si en 8U8 negociaclones usted llega al nivel del super Intendente, 
del)er& tamMSn mantener informada la oflclna del Super intendente Estatal 
de Educaci6n. Los oficiales en la oflclna estatal de educaci6n son res* 
ponsa1>les de la implement acl6n general de legislacl6n bllingtle estatal. 
Estas personas pueden proveer aslstenda, tanto a usted como a la escuela 
o escuelas, haciendo eco de las preocupaclones de su grupo. 

Los grupos que hen tenldo Sxlto en bus gestlones de mejoramlento en 

las escuelas ban encontrado que hay cuatro cosas de Importancla m fa cim a; 

(l) Mant^ngase en contacto directo con los oficiales escolares. 
Otros grupo;: y personas pueden ayudar, pero en tiltima 1ns- 
tanda, ea a ustc^es como petdres a qulenes esos oficiales 
tlenen que ro^porder; 

(<^) Sea T)erslstente~ a los admlnlstradores de escuelas se les 
de1>e hacer conqE>render que usted no va a deslstir o a desa- 
nimarse, aiin cuando las negociaclones tomen mucho tlempo; 

(3) EstS pendlente de los int^ntos para "pasar la papa callente^ 
a otra persona— en las esrmelas acostunbran Inculpar a otros 
(la leglslatura estatal, el gobemador, al congreso), per la 
falta de fondos dlsponlbles. No importa que estos cargos 
sean clertos o no. Las escuelas tlenen la responsabllldad 
de actuar por su cuenta con los recursos que tenga dlsponl- 
bles al presente. Por tanto, usted slempre puede Inslstlr 
en la reallzacl6n de metas a corto y a largo tilcance; las 
primeras son las que se pueden alcanzar ahora o pronto > y las 
segimdas, las que se pueden alcanzar m&s tarda. 

(U). Utllice todo los recursos dlsponlbles. Usted no esti solo 
en su empeflo de Implementar buenos programas de educacl6n 
blllngue blcultural. Hay iduchas organlzaclones y agendas 
que pueden ayudarle. En Chicago comuniquese con la slgulen- 
te para que le ayude; 

U.S. Commission on Civil Rights 
Mldvestem Regional Office 
230 South Dearborn, Room 32^1 
Chicago, Illinois 606ol^ 

Esta Oflclna del Medlano Oeste de la Comisi6n de Derechos 
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Civilea puede inveatigar querellas y proveerle informaciSn 
aotre c6mo proteger aua derechos. Elloa putlicaron eate 
folleto y tienen otroa documentoa e inforniaci6n adbre la 
educaci6n tilingue ticxatural. 

Department of Health, Education 

and Welfare 
Office for Civil Righta 
300 South Wacker Drive, 8th floor 
Chicaeo, niinoia 60606 

Eata oficina (llamada a vecea OCR), tamhifa inveatiga que- 
rellaa aohre diacriminaciSn y deaigualdad de oportunidadea 
en educaci6n. Ea la rama ejecutiva del gohiemo federal en 
aauntoa relacionadoa con aalud, educaci6n y hieneatar. 

Entre otraa coaaa, OCR tiene la reaponaahilidad de aaegu- 
rarac da que laa eacuelaa cumplan con laa leyea y reglMnenta- 
cionea del gohiemo federal relacionadaa con laa minorlaa 
lingulaticaa. En algunoa caaoa, la OCR puede hacer que 
ae retengan loa fondoa federalea de aquellaa eacuelaa que no 
estSn preatando a eatoa grupoa un aervicio adecuado. 

Bureau of TranaitioniaO. Bilingual Education 
Illinoia Office of Education 
188 Weat Randolph Street 
Chicago, Illinoia 606OI 

Erta ea la oficina eatatal reaponaahle por la iinplementaci6n 
de la ley estatal de educaciSn hilin^e tranaitoria. AquI 
podrfin proveerle laa gulaa y requiaitoa del eatado de Illi- 
noia aplicahle a programaa financiadoa por el eatado. 

Bureau of Multilingual Education 
Chicago Board of Education 
226 North LaSalle 
Chicago, Illinoia 606OI 

La ciudad de Chicago estS en la actualidad eatahleciendo 
eata oficina a travSa de au Junta de Educaci6n. Seri la 
oficina a travga de la cual la Junta coordinari todoa loa 
programaa de educaci6n hilingue que eatfai bajo au Juris- 
dicciSn. 

Bureau of Bilingual Education 

U. S. Office of Education 

Department of Health, Education and Welfare 

Waahington, D. C. 

Muchoa programaa hilinguea aon financiadoa por el gohiemo 
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federal > La mayorla de estos se dirigen desde esta 
oficina. Aqul le pueden proveer a usted copias de las 
gulas federales ^ asf como los requisites para la parti- 
cipaci6n de los padres en los programas que financian. 

Ademfis de estos, hay rauchos grupos privados que pueden 
ayudarle. Btisquelos y pidales que tambi^n se reunan con 
su grupo o grupos, 

UNA ULTIMA PALABRA 

La ciudad de Chicago tiene grandes ntkeros de personas cuya lengua 
nativa no es el inglSs. Muchos de sus ciudadanos hablan espaflol, polaco, 
italiano, griego, chino, JaponSs y muchos otros idiomas. De habla his- 
pana nada mfis hay casi medic mill6n, con un aumento de matrlctaa en las 
escuelas pdblicas de mSs de U,200 el afio pasado solamente. 

DespuSs de Atenas, en Grecia, Chicago tiene el mayor grupo de gente 
que hablan griego. En las escuelas de esta ciudad, los de habla italiana 
son casi tan nxmerosos como los griegos y los grecoamericanos. 

Uno de los rasgos m&s interesantes de los diferentes grupos lingufs- 
ticos en Chicago es que no han abrazado el concepto de "crisol". En su 
lugar han escogido .el ser una "ensalada mixta" cultural y lingufstica 
en la cual todos los grupos retienen sus propias identidades, sabores y 
contexturas individuales. 

El concepto de la educaci6n bilingue bicultural conlleva la promesa 
de educar a los niflos de estos grupos en sus propias lenguas, aof como 
en ingles y reconoce que esta diversidad de idiomas puede ser una ventaja 
educacional mSs bien que \in impedimento. Pero esta promesa se convertirfi 
en absoluta realidad solamente si los peidres y los grupos de la comunidad 
est£n dispuestos a defender sus derechos , 

Esperamos que este folleto le ayude en esa labor; recuerde que muchas 
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otras personas estfin trabajando con usted en esta empresa educacional. 
IMuchas otras personas comparten sus preocupaciones y aspiraciones sobre 
la educaci6n de sus nifios! 
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INTRODUCTION 

Within the past 5 years the United States Congress and many State 
legislatures. Including Illinois, have passed laws which encourage and 
support the development of blllngual-blcultural education In the public 

schools. In addition, several recent court decisions have^ordered achool 

districts to take positive steps to protect the educational rights of 
children who speak little or no English. 

In 1973, Illinois passed the Transitional Bilingual Education Act. 
Effective July 1976, this law requires a program of transitional bilingual 
education In any attendance center In which 20 or more children of limited 
English-speaking ability are enrolled. 

These developments have great potential for Improving the education 
of children who speak little or no English at home. This booklet is in- 
tended to assist you as parents and relatives of public school children. 
It is intended to help you become active and well-informed participants 
in the realization of the full potential of bilingtial-bicultural education by 

(1) giving you a clearer understanding of this educational 
approach; 

(2) suggesting ways in which you can help to create programs 
where they do not presently exist; 

(3) helping you determine for yourself whether existing programs 
are of such quality as to be of real service to your children, 
and, 

(4) suggesting ways in which you as a parent can become most 
effectively involved in the design and operation of these 
programs . 
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WHAT IS BILINGOAL-BICULTURAL EDUCATION - and who benefits from It? 

Blllngxial-blcultural education means simply that when a child 
goes to school he or she studies In two languages rather than one. In 
the United States one of these languages Is English; the other Is the 
lAngiLagA^p^kfln^ln thft chil dls^home or In the I mmediate coimnun lty In 
which he or she lives. Studies have shown that children do better In 
school when Instruction Is given in their native language while they 
learn a new language. It has also been found that thrusting a child 
into a situation where instruction is given in an unfamiliar language 
will have a negative effect on the child's self-image; that is, the way 
he or she views' himself or herself. 

But you should remember, too, that bilingual education is more 
than Just taking a course in another language, as is done in standard 
foreign language classes, e.g., studying Spanish, French, or Russian. 
Bilingual education involves taking course work or subjects in a language 
other than English, for example, social studies, mathematics, science, 
or fine arts. Additionally, it means that the child would also study 
English, take courses or subjects in English, and generally become pro- 
ficient and literate in that language as well as in his or her dominant 
language . 

What makes the program unique is its cultural conqponent . Culture 
is defined as the totality of human creation expressed in dynamic forms 
through the life and history of people. The expression of beliefs and 
their evolution form patterns of human behavior that include thought, 
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speech y values , and actions and depend upon the individual's capacity 
for learning and transmitting that knowledge to succeeding generations. 
To minimize the importance of culture or to restrict its scope in 
bilingual education leads to the very denial of customs, attitudes, 
and beliefs that have been transmitted from generation to generation. 

Bilingual education programs offer a xinique opportunity to utilize 
the services of the parent and other community persons as educational 
resources. In many instances, community persons bring to the classroom 
a vealth of language experiences, children's songs, games, stories, and 
poems that they may recall from their own childhood and that may become 
part of the curriculum. 

Originally, bilingual-bicultural education came out of a need 
to provide quality education to children who speak little or no English 
at home. It was based on the linguistic need for effective communication 
between students and their school world and on the right of all children 
to have a first-rate education designed for their particular needs. 

During the last few years, many parents and educators have been 
suggesting that billngual-bicultural education should be more than just 
a temporary step to English. They argue that when children already 
speak another language, the schools should help them maintain and improve 
their proficiency in that language. This type of billngual-bicultural 
education is based on the idea that language and cultural differences 
are an Important and beneficial part of society that should be preserved 
and strengthened. This idea, sometimes called cultural pluralism, is in 

32 



21 



contrast to the 'Wlting pot" notion that all people should give up 
their language and cultural differences and think, act, and speak like 
Anglo-Saxons • 

In some parts of the country, there Is a strong push to have this 
-type of language maintenance philosophy Included in State law. In 
Illinois, however, the law mandates only programs designed to move 
the child into English. Once his or her command of English is comparable 
to that of his or her classmates, bilingual instruction can be discontinued. 

WILL CHILDREN LEAHN ENOUGH ENGLISH IN THIS PROGRAM? 

Many of our ideas about education are old fashioned and not very 
accurate. One common misconception is that if children spend part of 
their time learning in another language their learning of English will 
be slowed or impaired. This is not true. If a bilingual program is 
well designed and well run, your child's learning of English will not 
be slowed down. Many of these programs have demonstrated that children 
actually Improve in their use of the English language. 

If you have ever studied a foreign language, you know that you 
also learned a lot more about your own language. This is due to the 
increased emphasis on the elements and organization of language, which 
leads to a deeper knowledge of the aimilaritles and differences 
between languages. 

Nevertheless, if you should discover that your child is not 
learning enough English as a result of being in a bilingual education 
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program, you have alternatives. The law guarantees you the absolute 
right to have your child put in an English-only classroom simply by 
requesting it of his or her school. Be sure, however, that you have 
investigated all aspects of the situation before taking this step. 

th«LLJ^^^ .problems may be -due- to other- factors 

which can be corrected within the bilingual classroom. In addition. 
Federal regulations state that "instructional personnel teaching the 
students in question must be linguistically/culturally familiar with 
the backgrounds of the students to be affected." 

WHAT ARE SOME OF THE COMPETENCIES OF A BILINGUAL EDUCATION TEACHER? 

The Transitional Bilingual Education Act of Illinois requires 
that the teacher possess an adequate speaking and reading ability in 
the languages that he or she will be using in the bilingual classroom. 
In employing or assigning teachers to this program, school districts 
are required to give preferences to "individuals who have the relevant 
foreign cultural background established through residency abroad or by 
being raised in a non-English-speaking environment." What this means 
is that the teacher should also be bilingual and have had bicultural 
experiences . 

Not only should the teacher know something about the child's 
culture but he or she should be able to put it to good use in the 
instructional setting. It is very important that teachers be well 
prepared in the entire range of practices and procedures involved in 
language instruction. Because bilingual curriculum materials are 
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not always readily available, teachers In these programs should also 
be trained In the preparation and adaptation of such materials. If 
the bilingual education program Is a good one. It should be providing 
Its teacher with special training In the most effective methods of 
teaching English. Teachers should also study the differences between 
the two languages so thaC they are well prepared to help children when 
they encounter any problems sorting out the differences between the 
two languages they are studying. 

Since colleges and universities do not yet offer preservlce 
programs for bilingual teachers, it is important that school districts 
offer training to their teachers on an inservxce basis; that is, after 
they are employed by the school. You, as a parent, can help see to it 
that the teacher-training program is a good one. Ask your principal 
to describe it to you and don't hesitate to offer suggestions. 

HOW IS THE INSTRUCTION SCHEDULED IN A BILINGUAL-BICULTURAL CLASSROOM? 

Many different types of arrangements are possible in a bilingual- 
bicultural classroom. In some cases, instruction Is given in one 
language in the morning and in the other language in the afternoon. In 
others, the languages may be scheduled at different hours on the sane 
day. In cases where the same teacher works with the same children all 
day, he or she may use the languages interchangeably. Where two or more 
-•f-' B, or aides, are used, the class may be divided into groups de- 
pending on the subject matter, the teacher's competencies, or the language 
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needs of the children. The children should not, however, be segregated 
• on the basis of language on a permanent or even a long-term basis. The 

Illinois bilingual law also requires that if at all possible, the 
bilingual program be conducted in the same building as are other classes. 

El everjTrespecF, the use of the dominant language should be carried 
on with the same quality and dignity as is done with English. When 
the teacher is not bilingual, he or she may have a teacher aide who speaks 
the language of the student. In this case, the teacher aides play a* 
very inqiortant role because they are carrying out a function that the 
teacher is unable to do. 

WHAT YOU AS PARENTS CAN DO 

One of the most exciting aspects of the Illinois bilingual education 
law is the importance placed on involving the parents in the programs. 
This participation is a right the school authorities must grant to the 
parents e All programs receiving special funding from the State (or from 
the Federal Government through Title VII, Elementary and Secondary 
Education Act) require that a committee or council of parents and other 
community people review the program proposal before it is submitted 
for funding. During the academic year, periodic reporting to this 
advisory committee or council is also required. And finally, parents 
must be involved in the evaluation of the bilingual education program. 
Teachers, counselors, and community groups or any individual may also 
serve on this committee or council, but the majority of the membership 
of the group must be parents whose children participate in the project. 
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In addition to the participation of selected parents on the 
advisory group, opportunity should be provided for all parents to become 
Involved In bilingual programs In two distinct ways: (1) as aides or 
resource persons In the classroom, and (2) as observers In the classrooms. 



Districts* are encouraged to seek funds from adult education resources 
to Include Interested parents In adult programs. 

In addition to serving on the advisory committee or council, parents 
can often take a formal part In the program by assuming the duties of 
teacher aides or community liaison workers. Parents may also participate 
In the writing or selection of curriculum materials for the program. 
As teacher aides, parents often play a critically Important role In 
the Instruction Itself. They can provide native language help needed 
by the children or cultural Information to be Incorporated Into the 
curriculum. 

There are other ways that parents and Interested Individuals can 
help ensure the success of a blllngual-blcultural education program. 
Among these are the following: 

(1) Familiarize yourself with State and Federal guidelines 
for programs. These may be obtained from your local 
school district or by writing to the addresses given 
later on In this booklet. 

(2) Visit the program In the schools. Aak the staff to 
explain what they do and how. You also have a right 
to ask to see proposals, curriculum material, planning 
documents, and evaluation reports. If you need help 
In understanding them, ask the teacher or staff to 
assist ycu. Don't feel that you are Imposing on the 
school. These are rights you have under the law. 
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(3) If you know that a group of other parents may be 

Interested, ask the principal or director to schedule 
an information meeting for parents. Teachers and 
students can take part in demonstrating the program 
to the group. Outside consultants may also be Invited 
to speak or to assist in planning, disseminating 
Information, evaluating, or some other aspect of the 
program. 



(4) Talk to your children about the program. Find out how 
they feel about their schooling, curriculum, etc. Often, 
children can provide meaningful insights into education, 
since they, along with the teachers, are the most promi- 
nently involved on a day-to-^iay basis . 

(5) Don't miss any opportunities to talk with teachers or 
other staff about your child's progress in scbocl. Ask 
for specific suggestions on how you can help. If you 
have trouble with English, ask that they speak to you 

in your own language or that they provide an interpreter. 
Schools are required by the Federal Government to make 
sure that communications do not break down because of 
language differences. If your school does not invite 
you often enough for parent-teacher conferences, you may 
call and ask for such a meeting. 



ILLINOIS TRANSITIONAL BILINGUAL EDUCATION ACT: A SUMMARY 

The following are the key points of the Illinois bilingual law 
(CH. 122, Sec. 14C, et seq. Illinois Revised Statutes). If you find 
difficulty in understanding these provisions, the rest of this booklet 
may be of use to you in finding someone who can help. 

Effective Date 

The provisions of this act become mandatory after July 1, 1976. 



Parental Approval 

A child cannot be transferred out of a bilingual program 
before the third year unless the parents approve the trans- 
fer in writing and unless the examination score indicates 
an appropriate level of English skills . 



27 



The school district may, with the parents* permission, 
continue enrollment In the program for more than 3 years. 

Parents have the right to withdraw their child at the 
time they receive notice or at the end of any semester. 
This request must be made In writing. 

Advisory Committee 

Each school district must establish a parent advisory 
committee. The majority of the committee members must 
be parents of children enrolled In the program. 

Notification of Parents 

Within 10 days after the enrollment of the child In the 
program, the school district must notify the parents by 
mall that the child Is enrolled In the program. 

This notice must describe the program and advise parents 
that they have a right to visit bilingual education classes 
and come to the school to discuss the program. 

The notice must also Inform parents that they have the 
right to remove their child from the program. 

The notice must be written In English and In the parent's 
dominant language. 

General Provisions 

School districts may establish preschool or summer school 
programs In transitional bilingual education. These optional 
programs may not, however, be substituted for a program re- 
quired during the regular school year. 

School districts are required to keep a separate account of 
all money paid out for transitional bilingual programs. 

The child Is enrolled In the program for 3 years or until 
he or she has sufficient English skill to participate In 
classes taught only In English. 

Any school district that has 20 or mere children of limited 
English-speaking ability must establish a program of transitional 
bilingual education for these children. 
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Whenever possible, children In the program must be placed In 
classrooms with other children o£ approximately the same age. 

Children enrolled In blllngtial education programs will par« 
tlclpate In classes with English-speaking children In subjects 
that do not require a high level of English skills, such as 
art, music, and gym. 

Examinations to test English skills must be given each year. 

Bilingual education classes should, \^enever possible, be 
held In the same building as other classes. 

OTHER THINGS YOU CAN PO TO HELP 

Suppose that after reading this booklet and becoming better Informed 
about the concept of bilingual- ^.cultural education In Illinois , you 
feel that you would like to become more involved as a parent. What can 
you do? Suppose you would like to have your school start such a program 
or Improve one already in existence* Where would you go for help? 

Flr9t , you should Identify other parents and community members 
who share the same conf >: Issues, or problems. Encourage these people 
to meet as a group to discuss these matters and exchange opinions. 
It would also be advisable to write these down so that as you continue 
you can show others what the facts are as your group sees them. 

One of the most Important first steps Is to learn about and 
use the existing governmental procedures and requirements. Most 
school districts are required by the Federal Government to compile 
statistics on the number of non-Engllsh-speaklng students In their 
schools • 

Along with these figures, you should also push to have statistics 
on dropouts, achievement scores, retention in-grade, and other information 
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about the children of your language or ethnic group. 

Once your group la arnsed with theae facta » you ahould make aura 
that all naiabera underatand them and can uae them to aubatantlate 
their objectlvea for demanding changee In the achoola. 

Second , Identify a neighboring achool or achool dlatrlct where 
your group can go to aee a program In operation. Thla vlalt may be 
uaeful In getting another perapectlve on the problem and to help 
clarify vhat the laauea.or problema really are. Once you have aome 
baala for comparlaon, you may want to Invite repreaentatlvea of 
government agenclea to explain In detail the procedurea that are 
guaranteed to you by law regarding your RIGHTS aa parenta of achool-* 
age children. 

Third , arrange a meeting between repreaentatlvea of your group 
and the principal of the achool In quaatlon. Outline your concema to 
the principal. Be prepared » too, to aupport your clalma and demanda by 
pointing out their baala In law or In regulatlona of the State or 
Federal Government. Don't be aatlafled with achool offlclala' clalma 
that they will "atudy the problem carefully." tnalat on quick action 
and eatabllah a apeclflc date for reporting back to you the progreaa 
that la being made In Implementing the neceaaary changea. After your 
vlalt » write a letter to the principal (or whatever official you mat 
with) and aummarlae the underatandlnga or agreement a reached and aak 
th^t lit. or aha give you a written acknowledgment of your letter. Make 
au.M that you keep coplea of any correapondence you aend or receive. 
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If your vlilt to the school did not yield the results you wanted, 
you can make the sane appeal or presentation to the next higher adminis- 
trator. This mlglit be a district » area, deputy, or associate superin- 
tendent. Once again. It Is lnqportant to document your meetings with 
followup letters. At each administrative level In which a communication 
takes place, send copies of your letter (s) to the next hlgiher admin-* 
Istrator. This keeps everyone Informed and assures pron^ter action. 

If you get to the point where you are dealing at the level of 
the superintendent, you should also Inform the office of the State 
Superintendent of Education. Officials at the State education office 
are responsible for the overall Implementation of the State's bilingual 
legislation. These persons can provide assistance both to you and to 
the school (s) In responding to your group's concerns. 

Groups that have been successful In pushing for school Improvement 
have found that four things are of the utmost Importance; 

(1) Stay In direct contact with school officials. 
Other people and groups can help, but ultimately 
It Is you as parents ttikt they must respond to. 

(2) Be perslstent- -school administrators must be made 
aware that you will not quit or get discouraged 
even If the negotatlons take a long timet 

(3) Be on the lookout for attenyts to "pass the buck" -- 
school people are prone to olame others (the State 
legislature, the Governor, the Congress), for 
failure to make funds available. Whether these 
charges are true or not does not matter. Schools 
have the rtaponslblllty to act on their own with 
the resources they presently have available. Thus, 
you can always push for both short and long-term 
goals: The first Is what they can and will do now 
or soon , and the second Is what they will be able 
to do later on. 
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(4) Make use of all available resources. You are not 
alone In wanting to inclement good programs of 
blllngualrbicultural education. There are many 
organizations and agencies that can help you. In 
Chicago y contact the following for help: 

U.S. Conmission on Civil. Rights 
Midwestern Regional Office 
230 South Dearborn 9 Room 3251 
Chicago, 111. 60604 

The Midwestern Office of the U.S. Commission on Civil Rights can 
Investigate complaints and provide you with information on how to 
protect your rights. They published this brochure and have other 
documents and information on bilingual-bicultural education. 

Department of Health » Education , 

and Welfare 
Office for Civil Rights 
300 South Wacker Drive, 8th Floor 
Chicago, 111. 60606 

This office (sometimes known as OCR), also investigates complaints 
of discrimination and inequality of opportunities in education. 
It is the enforcement branch of the Federal Government in matters 
that deal with health, education, and welfare. 

Among other things, OCR is responsible for seeing to it that 
schools comply with the laws and ruling of the Federal Government 
which relate to language minorities • In some cases, OCR can 
cause Federal funds to be withheld from schools that are not 
adequately serving these groups* 

Bureau of Transitional Bilingual Education 
Illinois Office of Education 
188 West Randolph Street 
Chicago, 111. 60601 

This is the State office responsible for the Implementation 
of the Staters transitional bilingual education law. They can 
provide you with the guidelines and requirements of the State 
of Illinois which apply to programs funded by the State . 

Bureau of Multilingual Education 
Chicago Board of Education 
228 North LaSalle 
Chicago, 111. 60601 
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The city of Chicago through Its Board of Education Is presently 
setting up this office. It will be the office through which 
the board will coordinate all o£ the bilingual education programs 
within the board's Jurisdiction. 

Bureau of Bilingual Education 
U.S. Office of Education 

Department of Health » Education , and Welfare 
Washington 9 D.G. 20202 

Many bilingual programs are funded by the Federal Government. 
Most of these are run out of this office. They can provide you 
with copies of the Federal guidelines as well as their rec^ulrements 
for parental participation In the programs which they funded. 

'/ 

In addition to these , there are many private groups which can be 
of help to you. Look for them and ask them to meet with your 
group (s) as well. 



A FINAL NOTE 

The city of Chicago has great numbers of people who are not native 
speakers of English. Many of Its citizens speak Spanish , Polish, 
Italian 9 Greek » Chinese » Japanese , and many other languages. The 
Spalnsh speakers alpne comprise nearly half a million » with an Increase 
of over 4,200 registered In the public schools In the last year alone. 

Outside of Athens, Greece, this city has the largest group of 
people who speak the Greek language. Italian speakers are almost as 
numerous In Chicago schools as are Greeks and Greek Americans. 

One of the most Interesting features of the different language 
groups In Chicago Is that they have not embraced the concept of the 
"melting pot." Instead, they have chosen to be a cultural and linguis- 
tic "tossed salad" In which all of the groups retain their own Identities 
and distinct flavors and textures. 
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The concept of blllngual-blcultural education holds the promise 
of educating the children of these groups In their own languages as 
well as In English. It recognizes that this language diversity can be 
an educational asset rather than a liability. But only If parents and 
community groups are willing to defend their rights will this promise 
be fully realized. 

We hope this booklet will help you In that work. Remember that 
many other people are working with you on this Important educational 
venture. Many others share your concerns and aspirations about your 
children's education! 



45 



* V, I. ooviRNMiNT PMNTDio omci t tm ^ymmy 



